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When the Centro Español de Documentación e Investigación sobre Discapacidad 

(CEDID) contacted me and proposed me to write this prologue, I did not hesitate for an 

instant to accept it. Being part of a text of this caliber and the impact that, I have 

absolutely no doubt, will have, gave me great pleasure. In addition, all the professionals 

who intervene in this work are great teachers and researchers, with more or less 

experience, and I am sure that they will give plenty to talk about (and to quote- what 

would the academia be without the reviled quotations-) in the years to come. 

 

And there is no doubt that in Spain in recent times, and especially since the 

publication of the Royal Decrees that are the backbone of all the minimum teaching 

requirements at every educational stage in our country, Universal Design for Learning 

(UDL) has become a mantra that is on the table of the educational debate. Although 

there are voices opposed to its implementation, it is the state regulation itself which 

fervently invites teachers of all educational stages to program their learning situations 

under the premises of the UDL. Thus, throughout these years, effort has been done, in 

non-university education, to train in-service teachers so that they can know and 

understand UDL, and especially to try to provide teachers with resources so that they 

can implement the benefits that the new model offers.  

 

However, the previous issue is palliative, since there are many teachers who 

could not be trained in inclusive methods during their university studies, and today they 

are required to work from this perspective. Thus, one of the great efforts that 

Administrations with competence in the matter should do is working for a paradigm 

shift in teachers’ initial training (Childhood Education, Primary Education, Compulsory 

Secondary Education and Baccalaureate). And this teachers’ updating process is 

necessary if we want to keep up with the expectations of our country as a signer of the 

International Convention on the Rights of People with Disabilities and the subsequent 

national regulations passed to regulate citizens’ rights and life conditions.  

 

For this reason, we must work not only on actions aiming at removing the 

barriers that arise due to knowledge evolution but mainly focus on advancing toward 

proactive models that allow the students who are being trained to be future teachers, 

to leave universities with the necessary and updated tools to teach, no more and no 

less, in a diverse, plurilingual, intercultural and ever-changing society.  

 

And there lies the importance of the text presented here, and which I have the 

great pleasure to introduce. During the last decades, different initiatives have been 

developed to provide guides and resources to implement universal design for learning 

at university level. The Conference of Rectors of Spanish Universities (CRUE), together 

with the ONCE Foundation, promoted at the beginning of the previous decade a series 

of publications aimed to provide university teachers with tools on how to teach the 
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Design for All Model or Universal Accessibility in many undergraduate degrees. Thus, 

degrees such as Psychology, Law, Medicine or Social Work, among others, were the first 

chosen for this project. In subsequent publications, future teachers’ training was also 

considered, and a text was written for those studies that accredited teaching work at all 

the educational stages. 

 

However, the aforementioned books, in my humble opinion, have failed to have 

the expected presence in the Spanish university. Some works analyzed even how 

training on these premises was being given (Sánchez-Fuentes and Díez-Villoria, 2016) 

and the results found showed that there were still few universities that complied with 

the Decree of conversion to the European Higher Education Area (EHEA) regarding the 

minimum contents about this issue that should be covered in every degree. And, 

although these texts do not specifically refer to Universal Design for Learning, they could 

have been regarded as a seed that planted the basis of a society where there were 

professionals in every area who knew the benefits of inclusive models -in its widest 

sense- to develop a society consistent with the evolution we live today.  

 

In addition, at present, we are participating and holding the debate on future 

UNI regulations, which shall regulate the requirements for the study programs that lead 

to obtaining an official university degree to exercise the teaching profession in 

Childhood and Primary Education. For this reason, the publication of this guide could 

not be more relevant and timelier. There is no doubt that Universal Design for Learning 

must be a content to be taught in all faculties of Education in our country and, thus, we 

-the university teachers- must provide our students, and future teachers, with specific 

resources. 

 

A study recently published by Sánchez-Fuentes and Duk (2022) was precisely 

premised on the importance of contextualization. And the thing is that we cannot try to 

implement UDL without taking context into consideration. For this reason, this is a key 

issue in the UDL paradigm posed by CAST (2008, 2011, 2018, 2024). UDL is not a recipe 

to be implemented in the same way in different environments, with different students, 

with different conditions, and at different times. UDL must be something flexible that 

can be adapted to each classroom reality.  

 

The ‘working in corners’ methodology presented in this publication has, in my 

view, enough versatility to be implemented in different ways -as stated in one of its 

headings - to achieve that every teacher can teach, and at the same time, apply the UDL 

premises in the degrees of Education. The reader is going to find a total of 10 corners on 

different aspects related to the UDL that every future teacher must know. Aspects such 

as the relationship between neuroeducation and UDL neural networks, how UDL has 
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evolved until reaching the current version, or the analysis of each of its three principles 

are part of this resource for teaching the UDL paradigm at the university.  

 

Furthermore, the guide presents a well-built and updated theoretical framework 

that is mainly based on previous studies which consider UDL as a reference model in 

education, in the different stages. The reader will also be able to find a well-defined 

methodology that, without any doubt, will help him/her to understand it correctly and 

be able to subsequently implement it in the classroom.  

 

Finally, the annexes provided by the authors are a necessary tool to complete 

the proposal and get everything you need to give a proper training on UDL.  

 

I wish, and it is my greatest desire, that this document really contributes with the 

grain of sand necessary to continue adding among all, little by little, in pursuit of a future 

society in which students at every educational stage really have the same opportunities. 

I have always defended, and this is what I try to transmit in my classes, as well as in the 

teachers’ training sessions I conduct both in Spain and Latin America, that the 

importance of education does not lie in the present moment, but in the near future, for 

which we are training the professionals who will become the pieces of the mechanism 

of a modern society in future years.  

 

To conclude this prologue, as David Rose, co-founder of the Center for Applied 

Special Technology (CAST) and main author of the first studies on UDL, pointed out, this 

is an ever-changing model that aims to understand the society in which it is 

implemented, and adapt to it. Rose, in a recent publication in the form of an essay (2022) 

-‘Cracks in the foundation: personal reflections on the past and future of the UDL 

guidelines’- explained how the privileges that his generation of white men, with 

university studies and well-paid jobs, had conditioned many aspects of North American 

life in recent decades and, hence, the perspective and philosophy that nurtured 

educational decisions. Thus, in the same document, Rose gave some details on the 

evolution of UDL and its adaptation to the moment that the United States are currently 

living. That is, a model of a society with different races, cultures, religious affiliations, 

sexual identities and an endless of variables that constitute what each of us is. Even so, 

in the same line of thought, the teachers Calderón-Almendros and Echeita-Sarrionandia 

(2022) expressed the importance of considering education, and consequently, inclusive 

education, an inalienable right of every human being, however different we may be.  

 

For all these reasons, I invite every user of this guide to reflect on the kind of 

future teachers they want to train. We must be aware that the use of appropriate and 

inclusive tools in our university classrooms will condition the life of the future citizens 

of our country. The Pygmalion effect, so much studied and considered in compulsory 
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education stages, has also sense at the university. We must think very carefully about 

what we are doing in the faculties of Education, the importance we are giving and how 

much effort we are demanding from our students, who will be the teachers of the 

future. How we want the classrooms of the future to be will depend on the work we do 

today in our higher education institutions. 

 

“Education does not change the world,  

education changes people. People change the world”  

Paulo Freire 

 

Sergio Sánchez Fuentes 

Universidad Autónoma de Madrid 
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Since the request of Agenda 2030 (UNESCO, 2016) to ensure inclusive and quality 

education for all throughout life, all education systems of the world have redoubled 

their interest in inclusive education. Despite this desire to progress, the development of 

an inclusive education is stagnant due to multiple factors, among which we can highlight 

the rigidity of educational structures, the shortage of available resources or the 

inadequate training of the teachers to meet a heterogeneous student body due to their 

origin, genre, skills and cognitive and emotional development. Reversing the blockade 

and advancing toward full inclusion goes through strengthening the education system 

so that it can reach everybody (UNESCO, 2009).  

 

In this process of change, teachers’ attitudes and beliefs towards inclusion, as 

well as their ability to value and meet the needs of all students, and not only the ones 

of those with specific needs for educational support, are considered an essential aspect. 

Teachers’ commitment and contribution is so decisive that it has been admitted that 

inclusive education will not progress if teachers lack values, knowledge and attitudes 

that allow all students to be successful (Florian, 2019; UNESCO, 2020). Before this 

requirement, the highest obstacle is that teachers’ training plans have been strongly 

questioned and considered insurmountable obstacles to develop inclusive approaches 

(Agencia Europea para el Desarrollo del Alumnado con Necesidades Educativas 

Especiales, 2011; Naciones Unidas, 2023).  

 

In Spain, to carry out teaching tasks, it is necessary to have previously obtained 

a University Degree. Despite this quality assurance, many studies have pointed out that 

when future teachers get a degree, they get it without having acquired the competences 

necessary for facing the current educational challenges, and without playing an active 

role committed to inclusion (Cremades-Andreu, 2023). Likewise, it has been highlighted 

that there is a great decompensation between the basic pedagogical competences that 

generalist teachers acquire, and the competences acquired by specialist or support 

teachers. This difference may help us understand, partly, the segregated treatment that 

students with specific needs for educational support receive in our education system 

(Arnaiz-Sánchez et al., 2021; González-Gil et al., 2019). 

 

As a measure to reduce this differentiated treatment, which affects especially 

the most vulnerable students, the Organic Law 4/2007, of 12th April, which amends 

Organic Law 6/2001, of 21st December, on Universities (LOMLOU) established that a 

common education for all should be guaranteed, both for those with specific learning 

difficulties and those with a higher capability and motivation to learn. For that purpose, 

relevant organizational, methodological and curricular measures shall be adopted, in 

accordance with the principles of Universal Design for Learning (hereafter, UDL). This 

instruction is a small achievement in the advance toward inclusion, since it facilitates 

the teachers of the ordinary classes to orientate their pedagogical practices so that 
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every student benefits from them (Rose and Meyer, 2002). But today it is also a 

challenge for the education system which has the responsibility of training teachers to 

implement UDL.  

 

Echoing this need, this guide presents a work proposal to be implemented in 

initial training sessions by university teachers, who are being called to make a higher use 

of inclusive teaching practices, thus becoming a role model for their students (Lewis, 

2019; Schwab and Alnahdi, 2020). It is an experiential and participatory proposal that 

seeks to improve initial teachers’ training, offering future teachers the opportunity to 

experiment by themselves what they will try to teach in their classrooms. This proposal 

brings together two of the multiple resources that may be used to develop teaching and 

learning processes from an inclusive approach: UDL and the methodological strategy of 

‘working in corners’. 
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The main objective is providing teachers with a guide to address Universal Design 

for Learning (UDL) in the University Degrees of Education, through corners.  

 

The specific objectives are: 

 

− Providing teachers with resources so that students learn about the paradigm of 

Universal Design for Learning (UDL). 

 

− Offering a proposal that allows the student not only to understand the paradigm of 

Universal Design for Learning (UDL) but also to experience it.  

 

− Exemplifying Universal Design for Learning (UDL) through a flexible and dynamic 

proposal that fosters individual choice according to one’s own interests.  
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3.1. Teachers’ training 
 

The consolidation of an inclusive education 

system is only possible if “ordinary” schools become 

more inclusive and show their capacity for offering 

the same opportunities to all its students in their 

communities. Among other actions, achieving this 

competence requires a change of mentality of the 

teachers, who must be perceived as a driving agent 

of school transformation, orienting their educational 

practice to offer an appropriate response to the 

individual characteristics of their students (Florian, 

2019). The teachers themselves have informed that 

we could contemplate the success of every student if 

a more individualized education was provided, which 

started from their previous knowledge and allowed 

them to improve their academic performance 

(Arnaiz-Sánchez and Martínez Rodríguez, 2018). 

However, it seems that the experiences and learnings 

that students receive during their formative stage are 

not enough to carry out this innovation (Moliner 

García et al., 2016; Yahari and Solís Gómez, 2022). 

 
Teachers’ training programs must be in line with inclusive education approaches 

and provide teachers with the necessary skills to legitimize diversity as something 

appreciated in the classroom (UNESCO, 2009). In our country, it seems that we are still 

far from this point, and all the agents involved coincide in pointing out the emergency 

and urgent need to reformulate initial teachers’ training. In this regard, in 2023, the 

Ministerio de Universidades (Ministry of Universities) initiated proceedings for the 

approval of the new requirements for the study programs leading to the obtention of 

official university degrees that enable to exercise the teaching profession, since the 

current criteria are still the ones approved more than fifteen years ago by Order 

ECI/3857/2007, of 27th December. Simultaneously, that same year, the research 

conducted by Márquez and Sánchez (2023) on the main contributions made by scientific 

research to inclusive education since 2015, also concluded that current initial teachers’ 

training plans should be promptly rethought. These authors pointed out that, to 

advance in inclusive education, a polyvalent initial teachers’ training must be 

guaranteed, which can ensure the acquisition of the competences necessary to answer 

effectively to complex and diverse classrooms’ contexts and do it from the coordination 

and collaboration with the rest of the school and community members. Furthermore, 
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specific research on UDL mainstreaming in teachers’ initial training has shown that its 

presence is insufficient (Sanahuja et al., 2023a; 2023b).  

 

University teaching, and more specifically in university degrees aimed at training 

future education teachers (such as the Degree in Childhood Education, Degree in 

Primary Education, Degree in Pedagogy, Master’s degree in Compulsory Secondary and 

Baccalaureate, Vocational Training and Language Teaching or the Master’s degree in 

Psycho-pedagogy, among others) must be consistent between the theory taught and 

the way the lessons are implemented. This idea is presented in a very simple and 

illustrative manner in López-Pastor (2017), when they point to the double importance 

of evaluation in teachers’ initial training and the inconsistency that occurs, in many 

cases, in the classrooms of the faculties of Education:   

 

 
 

These inconsistencies that we sometimes do, must make us reflect and consider 

how to plan and teach our lessons in a manner that is consistent with the theoretical 

foundations addressed. For this reason, when incorporating the UDL paradigm in initial 

training, we must do it consistently and following the postulate logic defended by this 

approach.  

 

Thus, when teachers’ initial training does not provide strategies and tools that 

ensure a quality education answer for all students, independently of their specific 

characteristics and qualities, we are allowing that inequality in classrooms increases 

(Arvelo-Rosales et al., 2021). It is so stated in different studies that point out how 

individual curricular adaptations have a negative impact on the level of self-

determination, autonomy and empowerment of the students who receive them. 

Adopting palliative or compensation measures addressed to students with higher 

difficulties means developing a parallel curriculum that deprives this student from 

interacting with his/her equals in the same environment (Muñoz-Cantero et al., 2018). 

It is necessary to eradicate the idea that students with learning difficulties must be 

grouped outside the ordinary classroom. On the contrary, we must start working 

curricular contents in common learning areas (Salas et al., 2018). One of the possible 

strategies to follow to ensure inclusive and quality education for every student in our 

classrooms is to follow the guidelines for identifying and eliminating barriers in teaching 

methods and curricular materials, as proposed by UDL.  

The tailor’s wife is the worst clad. 

A teacher of Didactics (of) “...........”, in any given Faculty of Education:  

- As the law states: “assessment shall be formative and continuous, fostering 

students’ participation through self-assessment and co-assessment”.  

- Study it well, it will be one of the questions in the exam! (p. 52)  
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3.2. Universal Design for Learning (UDL) 
 

UDL has its origins in the 1980s, in the Centre for Applied Special Technology 

(hereinafter, CAST) and is proposed as a pedagogical framework aimed at increasing the 

alternatives of a diverse student body to access learning, considering their previous 

knowledge, personal interests, paces, and learning styles (López, 2008).  

 

Based on a group of principles derived from the fields of Neuroscience, Learning 

Theories and the contributions of the technologies (Rose and Meyer, 2002), UDL 

endeavors to overcome one of the main difficulties faced by teachers in school 

classrooms: an inflexible curriculum. These learning situations designed from the 

perspective of a “single size for all” generate multiple barriers, especially for those 

groups of students who do not fit in the standard group or may find themselves outside 

the “average” (CAST, 2018). With the clear idea of overcoming this model, UDL was 

proposed as an alternative that allows the analysis and assessment of curricular designs 

and educational practices so that inclusive learning and teaching can be facilitated to all 

students, especially, to those groups who have historically been excluded, such as 

students with disabilities (Alba Pastor, 2017; Meyer et al., 2014; Rose et al., 2005).  

 

As stated above, UDL is underpinned by the contributions of neuroeducation, 

based on three neural networks involved in information processing or in teaching and 

learning processes. The importance of these networks lies in its connection to the 

“why”, the “what” and the “how” of teaching and learning processes (Alba Pastor, 

2019). The neural networks and their connection to UDL are:  

 

• AFFECTIVE NETWORKS: these networks are in charge of assigning emotional 

significance. They determine the student’s degree of involvement in the task, 

learning and environment that surrounds him/her. They are related to the “why” 

we learn something.  

 

• RECOGNITION NETWORKS: these networks are specialized in recognizing the 

information presented, while facilitating the incorporation of the information to 

the student’s previous knowledge.  Therefore, it is related to the “what” of 

learning. 

 

• STRATEGIC NETWORKS: these networks are responsible for the executive 

functions that allow the student to perform the task, after having previously 

designed an action plan. These networks are related to the “how” of learning.  
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One of the main contributions of the recent UDL version 3.0 is addressing also 

the issue of the “who” (CAST, 2024). In this new update, students’ multiple identities are 

highlighted as part of the variability. Thus, flexibility in objectives, materials and 

assessment becomes relevant (Sánchez-Fuentes, 2023). Since it is a framework that 

provides recommendations suitable for all areas of knowledge, UDL has shown that all 

students can benefit from the recommendations of having accessible and quality 

processes and materials. In addition, it promotes curriculum transformation, moving 

from rigid designs to some more flexible ones that allow to provide each student with 

the necessary support. To guarantee this, the most recent version of UDL (CAST, 2024) 

relies on three principles oriented to ensure the presence, participation and progress of 

all students (see figure 1). It is important to place emphasis on the idea that this 

framework has evolved over time, from the version 1.0 to the most recent one 3.0, and 

will continue to evolve in future versions to include new contributions to educational 

research. Therefore, we encourage the reader to check the latest developments in the 

CAST webpage. 

 
Figure 1. Guidelines for Universal Design for Learning (version 3.0) 

 

 
 

Source: CAST, 2024. 
 

https://udlguidelines.cast.org/static/udlg3-graphicorganizer-digital-nonumbers-a11y.pdf
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• DESIGN MULTIPLE MEANS OF ENGAGEMENT. This principle refers to the 

importance of achieving that students are motivated and committed to their 

learning. Emotions are a key element in learning and teaching processes. 

Learning becomes more productive when it takes place in a cooperative, no-

competitive atmosphere, where positive emotions abound (Bakker and 

Fasciglione, 2019; CAST, 2024). Therefore, increasing students’ involvement in 

learning requires understanding that the ways in which they may feel motivated 

for learning may differ. Whereas, on the one hand, innovation, spontaneity or 

the surprise effect may be elements that make students feel connected with the 

pedagogical activity, on the other hand, there may be students who prefer more 

routine or simple processes. This involves that teachers must be able to present 

a variety of options so that each student can involve himself/herself according 

to his/her preferences. 

 

• DESIGN MULTIPLE MEANS OF REPRESENTATION. It is a proven fact that not all 

students receive and understand the information given in a unique way; neither 

do they use the information in the same way as the rest of their classmates. This 

means that there is not a standard way of presenting information or a unique 

means of representation that is optimal for all students. In many cases, situations 

related to conditions of disability, linguistic or cultural differences, or even 

learning difficulties may require a different way of presenting the contents, such 

as visual, auditory or personalized to guarantee its accessibility (CAST, 2024). 

Therefore, it is essential that teachers present information in a variety of ways 

in their sessions. This idea sticks to the approach on which this UDL principle is 

based, which conceives the fact that students differ in the ways in which they 

understand and receive the information they are given. For this reason, we 

cannot think in a unique means of representation that is optimal for all students, 

since in many cases situations related to conditions of disability, cultural or 

linguistic differences, or even learning difficulties may require a different way of 

presenting the contents (CAST, 2018). Therefore, it is important to present the 

information in a variety of ways in our sessions. With this principle, we promote 

ingenuity and knowledge in our students, by presenting content in different 

ways. 

  

• DESIGN MULTIPLE MEANS OF ACTION & EXPRESSION. Another proven fact is 

that not all students answer the questions or give their opinion or knowledge 

through the same means or channel. There are students who express themselves 

better through written words, while others prefer to communicate orally, for 

instance. Likewise, we also know that the trajectory followed to do the proposed 

tasks, or the means used to achieve the proposed goals differ among them. This 

involves that teachers must always offer flexible approaches that allow students 
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to perform the learning tasks through different means of expression and action, 

thus contributing in order that students are strategic, and mainly that they can 

express themselves in different ways. In addition to the three principles shown, 

UDL is organized in guidelines and considerations. This organization allows us to 

understand how we can incorporate each of the UDL principles in our teaching 

practice. 

 

For all these reasons, we can state that UDL is an inclusive working framework 

because it considers that there is no standard way of motivating, involving or teaching 

our students. On the contrary, it is shown as a flexible scheme that can and must be 

contextualized to the classroom needs. 
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4.1. Corners as an inclusive methodological strategy 

 

We know that ‘working in corners’ is not a new methodological strategy, since it 

has pioneers such as Freinet, Dewey or Kilpatrick (Laguía and Vidal, 2008). Furthermore, 

there is a long tradition of its use in the stage of Childhood Education, as evidenced by 

some didactic experiences (Alarcón, 2016; Ceiro Catasú et al., 2023; Cruz-Guzmán et al., 

2020), as well as in the stage of Primary Education (Álvarez Muñoz and Hernández 

Prados, 2022; Casado Berrocal and Castro Bayón, 2017). For instance, Meneses et al. 

(2022) propose, when teaching in initial stages, teacher-directed activities and free-

choice activities in the corners. The specific proposals for each corner change, according 

to the students’ needs and the learning situations developed. They suggest some 

examples of corners such as the following: the corner of language or writing, the corner 

of the experiences, the corner of practical expression, the corner of the library, the 

corner of mathematics, the corner of computer science, the corner of constructions, the 

corner of symbolic game, the corner of costumes, the corner of creative game, among 

others. This active and participatory way of learning is spreading more and more to 

other stages such as Compulsory Secondary Education or University, specifically in 

teachers’ initial training (Vicente et al., 2014).  

 

Broadly speaking, the working corners can be understood as previously planned 

or delimited spaces in which students, whether individually or in groups, do different 

learning proposals (Fernández et al., 2009). Every corner must contribute to students’ 

global learning and must be organized in an accessible way. Thus, each corner must be 

clearly identified with signs or identifying markers. In addition, the teacher must have 

left in each space all the necessary material so that students can do the corresponding 

activity in the corner (Pinto, 2012). When implementing the corners, Martín and Vieira 

(2000), propose three key moments:  

 

a. the assembly (briefly introduce the different corners. The teacher 

explains the functioning and the proposal for each corner),  

b. the students implement the didactic proposals proposed in each corner 

and 

c. idea-sharing session (the students comment and explain the activities 

carried out). 
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In a nutshell, corners are a methodological strategy that can be used at the university 

level (and at any educational stage) to effectively promote students’ participation and 

active learning. In the words of Gispert and Ribas (2010), corners allow to meet the 

diversity of learning styles, levels, and learning situations, because students can 

simultaneously perform different activities. Thus, corners are a way of organizing the 

class work that allows students to act with autonomy and decide the activities they want 

to do according to their needs and interests. We can affirm that this didactic 

methodology favors classroom organization from an inclusive perspective (Benet et al., 

2016) and, in this case, it can help us so that students understand the goal and what is 

expected of them in each corner.  

 

4.2. General description of the materials for its implementation 

 

This proposal consists of ten corners. Therefore, to implement it, it is necessary 

to organize the classroom into 10 clearly differentiated spaces, one for each corner. For 

the proper development of the session, we recommend that each space has the same 

number of chairs and tables as people in the groups, and that they are placed one in 

front of the other (figure 2). Thus, students will be able to work more comfortably and 

interact better with the members of their group. In addition, depending on the size of 

the classroom, it might also be advisable, whenever possible, to do the activity in two or 

three classrooms. This will facilitate the work and students’ concentration towards the 

task.  
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Figure 2. Proposal for classroom distribution  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: prepared by the authors.  

 

Each corner shall be marked with some identifying markers showing the 

corresponding number and title (available in annex 0). 

 

In addition, each space will have: 

 

- Data sheets with the instructions for each corner (see section 4.4. Data sheets 

of the corners).  

- Computer graphics with brief instructions for each corner and the explanatory 

audio (annex 11).  

- The materials necessary to do the activity (annexes 1 to 9).  

- Stamps to complete the route sheet (annex 10).  

 

Sometimes, the complementary material (see section 4.4. Data sheets of the 

corners). 

 

To facilitate the movement through the corners, each group will be given a route 

sheet (annex 10) with the titles of the corners and, on the side, a white circle where they 

must put a stamp when they complete a corner. Each stamp is a letter that will form a 

hidden word in the route sheet. Therefore, all the groups shall go through the ten 

corners to complete their sheet. Once they complete it, they will get the “hidden” word 

which comes from Latin ‘diversitas’, which means “diversity”. This will help students be 

aware of their progress, know which corners they still need to complete, and will also 

serve as an incentive for their motivation. 
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In case that you do not have stamps, see annex 10. To implement this proposal, 

it is important to know that there are different implementation possibilities, as stated 

in section 4.3. However, there are some key elements that you need to bear in mind to 

achieve the planned goal. Specifically, you must follow two phases: a) explanation of the 

corners and UDL contextualization; b) sharing of the learning achieved. Next, we will 

explain each of them:  

 

First phase. Explanation of the corners and UDL contextualization 

 

In this first phase, we shall explain the students what the proposal of the corners 

entails and how it will be implemented. Thus, we recommend doing a presentation with 

a brief explanation of the mentioned methodological strategy and the distribution of 

the different corners in the classroom. 

 
QR code with the presentation template 

 

Each corner has an implementation procedure, whether it is in group or 

individually. Table 1 shows the implementation procedure proposed for each corner.  

 

Table 1. Implementation procedure for the corners  

 
Source: prepared by the authors.  

Corner How do we do the activity? 
1. From UD to UDL In groups 

2. Curriculum and UDL DUA In groups or individual 

3. Neuroeducation and UDL In groups 

4. Design multiple means of 
engagement 

Individual 

5. Implementation of UDL In groups 

6. Design multiple means of representation In groups 

7. Design multiple means of action and 
expression 

Individual 

8. Key ideas In groups or individual 

9. DIAMOND-9 In groups 

10. Active rest area Individual 
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Once the instructions have been explained, it is convenient to identify the 

students’ previous knowledge. For that purpose, it is recommended to use the bridge 

metaphor. You can draw or project a bridge on the board and ask the students to write 

or draw on the left what they think UDL is. The question raised could be “What do I know 

about UDL?”. When all the students have added their ideas, they will be told that the 

activity of the bridge will be resumed later, when sharing ideas. Both if it is done in the 

same session or in the following one, the students shall write down on the other part of 

the bridge (on the right) the knowledge acquired, relating what they previously knew 

and what they know now.  

 

After asking the students about their previous knowledge, it is convenient to 

contextualize UDL. It does not mean giving a comprehensive explanation, but providing 

them some general information about its origin, its underlying philosophy and 

implementation framework. It is recommended to explain the structure of the 

framework with its three principles, nine guidelines and considerations. 

 

Before starting to go through the corners, groups of 4-6 people must be formed 

(this may change depending on the number of students who attend the session). Each 

group will be given a route sheet (annex 10), which they will have to complete by putting 

stamps in the spaces and thus, revealing the word they must discover. The movement 

time should be restricted to all the group. For that purpose, a chronometer can be 

displayed on the digital board so that all the students bear in mind that they must finish 

the activity before the time is up. After having explained part of the paradigm, as well 

as the movement instructions, students will be able to start working in the corners. To 

begin with, it is recommended to assign a number to each group. It will correspond to 

the corner with which proposal they will start. It is recommended that there are always 

fewer groups than corners, to implement it correctly.  

 

The role of the teachers will be to accompany the students and revitalize the 

spaces so that all the students work and there are no spaces of distraction or 

agglomerations.  

 

Second Phase. Sharing learning 

 

Once the time has elapsed, and the students have gone through every corner, 

they must share what they have learned. Depending on the implementation route 

chosen (section 4.3), idea-sharing will be conducted in the same session or in the 

following one. Regardless of the moment in which it is implemented, it is recommended 

to go back to the bridge metaphor (if it has been proposed), now motivating the 

students to write down about what they think that they learned on the other part of the 
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bridge (on the right). The question they should answer is “What am I learning?”. Later, 

the teacher may open the floor for questions, reflections or concerns that the students 

have regarding the session.  

 

 

4.3. Different possibilities of implementation 
 

One of the objectives of this guide is to show how to work UDL in the university 

in a way consistent with its philosophy. Since according to this paradigm, it is necessary 

to provide different options so that each person chooses according to his/her 

preferences, it is also convenient to diversify the possibilities for implementing this 

proposal. Next, we propose three different possibilities to implement the corners: a) 

Deepen into the issue; b) Practical implications; c) Prioritization of corners. It must be 

highlighted that every teacher can choose or vary the routes depending on the 

classroom needs.  

 

a) Examine the issue in depth 

 

The corners’ proposal is a first 

starting point to explore the UDL paradigm. 

However, depending on the learning 

objective that you want to work on with the 

students, it may be necessary to modify the 

number of sessions allocated to this. The 

first proposed implementation route 

involves reflecting on the degree of depth 

with which you want to address the UDL 

philosophy. 

 

Low degree of depth (1 session): if you want students to become aware and learn some 

basic notions of the principles and some practical implications, we suggest that you only 

allocate one session. The session may be conducted as follows:  

 

− Introduction of the session.  

− Brief explanation of the UDL paradigm.  

− Description of the corners and the dynamics to follow. 

− Free movement of the students through the corners. 

− Valuation of the experience.  

− Final reflection.  
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Medium degree of depth (2 sessions): if you want to examine in more detail the 

theoretical aspects of this paradigm, we recommend that you allocate two sessions. In 

the first one, the activity of the corners will be done. In the second one, we recommend 

examining in detail the students’ reflections on this experience and relate each corner 

to the theory of the principles, and, if considered appropriate, their respective 

guidelines and considerations.  

 

High degree of depth (3 sessions): if you want to achieve a high degree of depth, we 

suggest that you allocate three sessions. Apart from the session of the corners (first 

session), and its relationship with the UDL theory (second session), we recommend a 

third session where the students must conduct an activity to implement the principles, 

guidelines and considerations of this paradigm. A possibility could be to propose to 

choose, in groups, a competence from the curriculum and try to design a learning 

situation to work it from the perspective of UDL. The instruction they shall follow is to 

apply the three UDL principles and, at least, a consideration of each of them. 

 

b) Prioritization of the corners 

 

The initial proposal consists of ten corners and is thought for a two-hours 

session, approximately, and for a maximum of 50 people who experience it 

simultaneously. Since we do not always have this time, or there are higher ratios, 

another possible way of implementing the proposal is modifying the number of corners 

according to the needs.  

 

If you have less than two hours, we recommend implementing five corners. 

Although the ten corners address one or different key elements of the UDL paradigm, 

some corners must be prioritized over the rest since they are considered basic pillars to 

understand this philosophy. The five corners that may be implemented in this session 

are: 

 

1) Corner 1. From UD to UDL. 

2) Corner 5. Implementing UDL.  

3) Corner 6. Experiencing means of representation.  

4) Corner 7. Different ways of doing things.  

5) Corner 8. Key ideas 

 

This is only a proposal. Each teacher may prioritize a corner depending on what 

he/she wants to work with the students.  
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If you have two or more hours, we recommend implementing the ten corners. 

These will allow to set the basis of this paradigm and get a general overview of what it 

involves.  

 

If you have more than 50 students, we recommend implementing the ten 

corners. In addition, we must bear in mind that for the proper dynamism of the session, 

there should be one group of students less than corners. Thus, the remaining corner 

may be used to prevent agglomerations, streamline the session and avoid moments of 

distraction.  

 

In addition to the above, we recommend unifying the materials of the different 

corners in one box. The box can be of any material, although you must bear in mind the 

size of the resources to keep all of them in the box. This learning box shall facilitate 

material organization and transport and will prevent its deterioration. 

 

4.4. Data sheets of the corners 
 

Next, we present a data sheet for each the corners proposed. In each data sheet 

we specify the title, the main objective addressed, the approximate time for its 

implementation, the necessary resources and a brief description or implementation.  
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1. THE PHILOSOPHY OF FROM UD TO UDL 

 

Title:  
From UD to UDL! 

Objective: 
Know the origin of UDL and its fundamentals. 

Time: 
Approximately 8 minutes. 

Resources:  
- Brief theoretical explanation (annex 1): 

    Text 
 

        Audio  
 

⚠️ Read before doing the activity! 
 

- Students need a mobile device (to take photos and with a QR reader)          . 

Description / Implementation:  
This activity is based on walking as a learning strategy. We suggest walking around the 
campus or the building in which you are now (Martins and Riquelme, 2021). You must 
look for and take photographs of architectural elements adapted to facilitate accessibility 
(for example, stairs and lift), and elements typical of Universal Design (for example, access 
ramps). After finishing the tour, and based on the photographs taken, we suggest that you 
reflect on the following questions: 
 

    Have you found any poorly adapted or inaccessible space?  

    Have you found elements that facilitate accessibility (adaptation made after the 
construction of the building)? 

    The building where you are now was built from universal design (building thought 
and designed for all)?  
 

The photos you took, and these issues will be resumed in the idea-sharing session. 
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2. CURRICULUM AND UDL  

 

Title:  
Curriculum and UDL. 

Objective: 
Analyze the presence of Universal Design for Learning (UDL) in the education legislation 

and the curriculum. 

Time:  

Between 13-15 minutes. 

Resources:  

- Document with access to the education legislation and the curriculum (annex 2). 

 

- Students need a mobile device with a QR reader          . 

Description / Implementation:  

The first level of curricular concretion refers to the Basic Curricular Design (DCB), in which 

the Central and Autonomous Government set the minimum teaching requirements of the 

curriculum. We propose to trace the references made to UDL in the LOMLOE and the 

Royal Decree and Degree of the corresponding educational stage.  

 

You can write down, in the proposed document, the references you found in each 

document about UDL. We will resume it in the idea-sharing session.  

 

This activity can be conducted individually or in groups. 
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3. NEUROEDUCATION AND UDL 

 

Title:  

Neuroeducation and UDL. 

Objectives:  

Relate the three neural networks to the three UDL principles. 

Time:  

Approximately 5 minutes. 

Resources:  

- Jigsaw puzzle and brief theoretical explanation (annex 3): 

 

    Text 

 

        Audio  

 

- Students need a mobile device (with a QR reader)          . 

Description / Implementation:  

At first, we propose to make a jigsaw puzzle to relate the affective, recognition, and 

strategic network to the explanation and the part of the brain drawing where each one is 

located.  

 

You have two options to conduct this activity. you can choose the one that suits you best. 

In the first option (        Level of difficulty: low) you simply must pay attention to the colors 

to complete the jigsaw puzzle. In the second option (       Level of difficulty: high), you 

must read it carefully to complete it. We encourage you to start with the second option!  

 

In the jigsaw puzzle, pay attention to the color that identifies each UDL principle, this 

structure will help you to identify and become familiar to each of the principles, guidelines 

and considerations.  

 

Secondly, we propose to read and listen to a brief theoretical explanation that will help 

you to relate the three neural networks to the three UDL principles. 
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4. PRINCIPLE OF DESIGN MULTIPLE MEANS OF ENGAGEMENT   

 

Title:  

Making Action Plans (MAPS). 

Objective:  

Reflect on the individual needs and wishes about one’s own learning and design a 

personal action plan. 

Time:  

Between 9-10 minutes. 

Resources:  

- A sheet with the MAPS template (annex 4). 

Description / Implementation:  

The principle of design multiple means of engagement is closely related to the students’ 

emotional perspective and personal objectives. This principle highlights the importance of 

fostering that students set personal goals and reflect on the actions that must be 

conducted to achieve them, while thinking about their own behavior. 

 

We propose to reflect on a personal goal related to your learning and make your action 

plan using the tool we provide you. This tool is called Making Actions Plans (MAPS) (Falvey 

et al., 1994) and will help you to reflect on an important topic to plan possible actions for 

the near future. It is necessary to complete the tool in annex 4, individually, specifying the 

following elements: 

 

1. Your history: what do you think you need to reorient regarding your learning? 

2.  The dream: what do you want to achieve?  

3. The nightmare: what are you worried about? Are you afraid of something while 

trying to achieve the proposed goal?  

4. Contributions: what have you progressed in? Which are your strengths? 

5. What does it involve? Analyze the actions or resources necessary to achieve the 

goal. 

6. Action: design an action plan considering the people involved, the action to be 

conducted and the timing.  

 

         You can add information in multiple formats, such as text, drawings, images, etc. 
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5. IMPLEMENTING UDL 

 

Title:  

Implementing UDL. 

Objective:  

Incorporate UDL measures in the didactic proposal aiming at improving it. 

Time:  

Approximately 15 minutes. 

Resources:  

- Electronic device to make improvements      .  

- Proposal to be improved (annex 5).  

- UDL principles, guidelines and considerations (annex 6). 

Description / Implementation:  

In this corner we give you a didactic proposal. You must review it and try to include some 

UDL guidelines and considerations aiming at improving it. some questions that may help 

you with the improvements are: 

 

- How would you improve information presentation? 

- Could you include different types of response in the activity? 

- How would you include aspects for motivating and engaging students? 

 

    You must include the three UDL principles at least once. 
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6. PRINCIPLE OF DESIGN MULTIPLE MEANS OF REPRESENTATION 

 

Title:  

Experiencing multiple means of representation. 

Objective:  

Realize, by means of the game, the diversity of preferences when perceiving information. 

Time:  

Between 4-5 minutes. 

Resources:  

- Annex 7. Game of concept representation.  

- Board and markers for drawing. 

Description / Implementation:  

The principle of multiple means of representation is related to the means of presenting 

information and understanding it. The different guidelines and considerations focus on 

the importance of providing information through different channels. As you might have 

seen, in this guide we used the visual, oral and written channel to facilitate access to 

information and its comprehension. 

We invite you to play the game of guessing concepts that we provide you. It is about 

representing, in groups of 3, the concept on the card you have chosen, and each 

participant does it in a different way. These are the instructions       : 

 

1) One person will represent the concept with mimics, another one with a drawing, 

and the third one with an oral description. You must do it simultaneously. There 

are concepts with different levels of difficulty, being the green concepts, the 

easiest ones; the yellow concepts, the intermediate ones; and the pink concepts, 

the most difficult ones. You can try the three levels!  

 

2) Once you have gone through 1 or 2 rounds, and all the members of the team have 

guessed and represented a concept, you will have to ask yourself which modality 

of representation you paid more attention to.  

 
3) You must reflect on the answers. Some interesting questions you can ask are:  

- Which channel of representation have you paid more attention to? 

- Have you coincided? 

- The fact of receiving information through different channels has helped you?  

 

We will resume it in the idea-sharing session. 
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Title:  

Different ways of doing things! 

Objective: 

Understand that students can solve a specific task using different materials and strategies. 

Time:  

15 minutes approximately. 

Resources:  

- Chairs.  

- Sheets and pencils.  

- Card game.  

- Sticks.  

- Plastic glasses.  

- Students need a mobile device (to take photos)          . 

Description / Implementation:  

The principle of multiple means of action and expression is related to the strategies and 

procedures for expressing and showing one’s knowledge. Preferences on these issues vary 

from one student to another. For this reason, UDL proposes to make the ways in which 

students show their knowledge flexible. This means offering different types of response in 

the tasks so that students can choose the one that best suits their abilities or preferences. 

 

To put this idea into practice, in this corner you will find different materials. The objective 

is that you choose one of the materials and decide the most proper strategy for building a 

tower. You must bear in mind that you cannot mix materials to build the tower. You 

must build it individually, always trying that each person chooses a different material. 

Once the towers have been built, you need to take a photo of the tower you have built. 

 

    Listen to the following audio after having made the proposal. Which relationship has 

it with the principle of design multiple means of action and expression?                             

 

          Audio: https://vocaroo.com/1mTSd6lP6FoU 

 

 

 

We will resume it in the idea-sharing session.  

 

7. PRINCIPLE OF DESIGN MULTIPLE MEANS OF ACTION AND EXPRESSION 

https://vocaroo.com/1mTSd6lP6FoU
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8. KEY IDEAS 

 

Title:  

Key ideas about UDL. 

Objective:  

Remember some key ideas about Universal Design for Learning (UDL). 

Time:  

Between 5-6 minutes. 

Resources:  

- Students need a mobile phone with a QR reader to access the quizizz app          . 

Description / Implementation:  

The UDL implementation framework is based on technology and digital media. On this 

occasion, we propose, by means of the quizizz app, a series of key ideas about UDL that 

you must know.       

 

 

 

 

 

 

https://quizizz.com/join/quiz/67c1eeb65171707a8b6ec8dd/start?from=admin&preview=t

rue 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://quizizz.com/join/quiz/67c1eeb65171707a8b6ec8dd/start?from=admin&preview=true
https://quizizz.com/join/quiz/67c1eeb65171707a8b6ec8dd/start?from=admin&preview=true
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9. DIAMOND-9 

 

Title:   

Rethinking priorities! Classroom diversity. 

Objective:  

Hypothesize and rethink priorities regarding attention to diversity in the classroom. 

Time: 

Approximately 8 minutes. 

Resources:  

- Document with the diamond and 18 cards (annex 8). 

Description / Implementation:  

For this activity we propose the Diamond-9 dynamics (OCDE, 2011):  

 

1) Pick up a group of priorities (18 cards) and choose the 9 cards (topics/items) that 

you consider more important. 

 

2)  You must place the 9 cards chosen on the diamond grid by order of importance. The 

topic to which you give the most priority must be placed at the top of the diamond, 

and the one to which you give the least priority must be placed at the bottom. Topics 

placed in the same line are given the same importance.  

 
3) Take a photo of the composition you have designed as a group. We will resume it in 

the idea-sharing session.  

 

We will resume it in the idea-sharing session.  
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10. ACTIVE REST AREA 

 

Title:  

Actively resting. 

Objective: 

Rest from the task and perform any of the actions proposed in the area. 

Time:  

No more than 5 minutes. 

Resources:  

- Sheets with the actions to actively rest (annex 9). 

Description / Implementation:  

On the table you will find different sheets with the actions to perform in active rests: yoga, 

language, mathematics, arts and ICT. Whenever you need it, and in a self-controlled way, 

you will be able to take an active rest. It involves stopping doing the task and replacing it by 

an action that allows you to switch off and recover before returning to the activity. 

 

     Active rests will not exceed 5 minutes. 
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The stage of teachers’ initial training is essential and plays a key role in the 

construction of the professional identity of the teachers who will be in the classrooms 

in the future (Álvarez-Medina and Sánchez-Heredia, 2022; Živković, 2018). The 

experiences, educational experiences and learning received during the university 

training stage will condition their future teaching task. For this reason, universities must 

establish a solid base that allows trainee teachers to acquire the necessary competences 

to face the teaching challenges. Future education professionals must know the 

theoretical-practical fundamentals of all the essential elements that play an important 

role to plan and program the teaching-learning process aiming at students’ learning (Gil 

Izquierdo et al., 2018).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

We consider that today UDL stands as an innovative pedagogical philosophy 

whose main characteristic is its applicability to every knowledge area and educational 

stage. Thus, this guide offers a practical proposal to work UDL through corners in the 

university degrees of education, by fostering a methodology that favors university 

students’ active learning. However, this requires that the teacher organizes carefully the 

time and space so that students acquire and understand the theoretical-practical 

fundamentals of UDL. In addition, this pedagogical proposal helps the students from the 

faculties of Education to know first-hand the proposal of ‘working in corners’ (Barrera 

et al., 2024; Sanahuja et al., 2024). This fact allows them to experience, in the university 

classroom, a methodological strategy that, for sure, they will use to teach basic 

knowledge in their subject or educational stage. On balance, this guide tries to provide 

teachers with strategies that allow them to meet the diversity in the classroom. As well 

as to place our students again as the center of the teaching-learning process, holders of 

the inalienable right to education (Yahari et al., 2023). 

 

 



50 

 

  



51 

 

 

  



52 

 

  



53 

 

Agencia Europea para el Desarrollo del Alumnado con Necesidades Educativas 

Especiales (2011). La formación del profesorado para la Educación Inclusiva en Europa. 

UNESCO.  

 

Alarcón, C. M. (2016). Análisis de la metodología por rincones aplicada a la etapa de 

educación infantil. Publicaciones Didácticas, 78(1), 29-38.  

 

Alba Pastor, C. (2017). Educación inclusiva y enseñanza para todos: el Diseño Universal 

para el Aprendizaje. In C. Alba Pastor (Coord.), Diseño universal para el aprendizaje: 

educación para todos y prácticas de enseñanza inclusivas (pp. 11-18). Morata.  

 

Alba Pastor, C. (2019). Diseño Universal para el Aprendizaje. Un modelo teoricopráctico 

para una educación inclusiva de calidad. Participación Educativa. Revista del Consejo 

Escolar del Estado. Más allá del aprendizaje formal, 9(12), 55-68. 

https://www.educacionfpydeportes.gob.es/dam/jcr:c8e7d35c-c3aa483d-ba2e-

68c22fad7e42/pe-n9-art04-carmen-alba.pdf. 

 

Alba Pastor, C. (2022). Entender la educación inclusiva con el DUA. In C. Alba Pastor 

(Coord.), Enseñar pensado en todos los estudiantes: el modelo de diseño universal para 

el aprendizaje (DUA) (pp. 17-45). SM.  

 

Alba Pastor, C., Sánchez Serrano, J. M. & Zubillaga, A. (2014). Diseño Universal para el 

aprendizaje (DUA). Pautas para su introducción en el currículo. 

https://www.educadua.es/doc/dua/dua_pautas_intro_cv.pdf. 

 

Alba Pastor, C., Sánchez Serrano, J. M. & Zubillaga, A. (2018). DUA. Diseño universal para 

el aprendizaje (DUA). Documento adaptado a la versión 2018. Edelvives. 

https://www.educadua.es/doc/dua/DUA-

Disen%CC%83o%20Universal%20para%20el%20Aprendizaje.Adaptado-V-2018-

Rev2023.pdf. 

 

Álvarez-Medina, M. & Sánchez-Heredia, N. (2022). Revisión sistemática: identidad 

profesional en la formación docente durante los años 2018 al 2020. Polo del 

Conocimiento, 7(6), 2406-2433. 

https://polodelconocimiento.com/ojs/index.php/es/article/view/4200/9888. 

 

Álvarez Muñoz, J. S. & Hernández Prados, M. Á. (2022). Enseñanza de las matemáticas 

en Educación primaria desde el trabajo por rincones. Aula de Encuentro, 24(1), 124-147. 

https://doi.org/10.17561/ae.v24n1.5800. 

 

https://www.educacionfpydeportes.gob.es/dam/jcr:c8e7d35c-c3aa483d-ba2e-68c22fad7e42/pe-n9-art04-carmen-alba.pdf
https://www.educacionfpydeportes.gob.es/dam/jcr:c8e7d35c-c3aa483d-ba2e-68c22fad7e42/pe-n9-art04-carmen-alba.pdf
https://www.educadua.es/doc/dua/dua_pautas_intro_cv.pdf
https://www.educadua.es/doc/dua/DUA-Disen%CC%83o%20Universal%20para%20el%20Aprendizaje.Adaptado-V-2018-Rev2023.pdf
https://www.educadua.es/doc/dua/DUA-Disen%CC%83o%20Universal%20para%20el%20Aprendizaje.Adaptado-V-2018-Rev2023.pdf
https://www.educadua.es/doc/dua/DUA-Disen%CC%83o%20Universal%20para%20el%20Aprendizaje.Adaptado-V-2018-Rev2023.pdf
https://polodelconocimiento.com/ojs/index.php/es/article/view/4200/9888
https://doi.org/10.17561/ae.v24n1.5800


54 

 

Arnaiz-Sánchez, P., Escarbajal Frutos, A., Alcaraz García, S. & de Haro Rodríguez, R. 

(2021). Formación del profesorado para la construcción de aulas abiertas a la inclusión. 

Revista de Educación, 393, 37-67.  

 

Arnaiz-Sánchez, P. & Martínez Rodríguez, M. (2018). Centros educativos que se 

autoevalúan y reflexionan sobre sus resultados para mejorar la atención a la diversidad. 

Revista Española de orientación y Psicopedagogía, 29(1), 74-90. 

https://redined.educacion.gob.es/xmlui/bitstream/handle/11162/191806/Arnaiz.pdf?

sequence=1&isAllowed=y. 

 

Arvelo-Rosales, C., Alegre de la Rosa, O. & Guzmán-Rosquete, R. (2021). Initial training 

of primary school teachers: development of competencies for inclusion and attention to 

diversity. Education Sciences, 11, 1-15. https://doi.org/10.3390/educsci11080413.  

 

Bakker, L. & Fasciglione, M. P. (2019). Conocer para neuroeducar en la diversidad. In L. 

Bakker & J. Rubiales (Ed.), Neuroeducación y diversidad. Herramientas para potenciar 

las diferentes maneras de aprender (pp. 1-20). Akadia.  

 

Barrera, M., Sanahuja, A., Moliner, L. & Orozco, I. (24 a 26 de junio de 2024). Los rincones 

de aprendizaje como estrategia para la incorporación del DUA: una propuesta formativa 

para la formación inicial de docentes de Educación Infantil y Primaria. I [Comunicación 

a congreso]. I Congreso Internacional de Educación Inclusiva y Diseño Universal para el 

Aprendizaje. Universidad de Sevilla, Sevilla, Spain.  

 

Benet, A., Sanahuja, A. & Moliner, L. (15 y 16 de noviembre de 2016). “Rincones” from 

the teachers’ perspectives: a reflection on a primary education practice. 9th 

International Conference of Education, Research and Innovation (ICERI). Sevilla, Spain.  

 

Calderón-Almendros, I. & Echeita-Sarrionandia, G. (2022). Inclusive education as a 

human right. Oxford Research Encyclopedia of Education.  

https://doi.org/10.1093/acrefore/9780190264093.013.1243. 

 

Casado Berrocal, Ó. M. & Castro Bayón, B. (2017). Autorregulación, rincones de trabajo 

y autonomía en la etapa de Educación Primaria. Revista Infancia, Educación y 

Aprendizaje, 3(2), 382-388. https://doi.org/10.22370/ieya.2017.3.2.753. 

 

Ceiro Catasú, W., Mera Ramos, N. C. & Moya Arteaga, J. A. (2023). Los rincones lúdicos 

interculturales para niños de 4 a 5 años. Sinergia Académica, 6(2), 35-44. 

https://doi.org/10.51736/sa.v6i2.119. 

 

https://redined.educacion.gob.es/xmlui/bitstream/handle/11162/191806/Arnaiz.pdf?sequence=1&isAllowed=y
https://redined.educacion.gob.es/xmlui/bitstream/handle/11162/191806/Arnaiz.pdf?sequence=1&isAllowed=y
https://doi.org/10.3390/educsci11080413
https://doi.org/10.1093/acrefore/9780190264093.013.1243
https://doi.org/10.22370/ieya.2017.3.2.753
https://doi.org/10.51736/sa.v6i2.119


55 

 

Center for Applied Special Technology- CAST (2008). Universal Design for Learning 

Guidelines version 1.0. http://udlguidelines.cast.org. 

 

Center for Applied Special Technology- CAST (2011). Universal Design for Learning 

Guidelines version 2.0. http://udlguidelines.cast.org. 

 

Center for Applied Special Technology- CAST (2018). Universal Design for Learning 

Guidelines version 2.2. http://udlguidelines.cast.org. 

 

Center for Applied Special Technology-CAST (2024). Universal Design for Learning 

Guidelines 3.0: rationale for updates. https://relay.libguides.com/udl-strategy-

database/changes#:~:text=To%20address%20barriers%2C%20including%20gaps,cultur

ally%20responsive%20and%20inclusive%20teaching!. 

 

Cremades-Andreu, R. (2023). Formación inicial en la mención en música en primaria: 

desafíos y perspectivas actuales. Revista Interuniversitaria de Formación del 

Profesorado. Continuación de la Antigua Revista de Escuelas Normales, 98(37.3). 

https://doi.org/10.47553/rifop.v98i37.3.101066. 

 

Cruz-Guzmán, M., Puig, M. & García-Carmona, A. (2020). ¿Qué tipos de actividades 

diseñan e implementan en el aula futuros docentes de Educación Infantil cuando 

enseñan ciencia mediante rincones de trabajo? Enseñanza de las Ciencias. Revista de 

Investigación y Experiencias Didácticas, 38(1), 27-45.  

 

Costa-Renders, C. E., da Silva Amara, M. S. & Pretti de Oliveira, F. S. (2020). Desenho 

universal para aprendizagem: um percurso investigativo sobre a educação inclusiva. 

Intersaberes, 14(34), 1-18.  

 

Elizondo, C. (2022). Diseño universal para el aprendizaje y neuroeducación. Revista de 

neuroeducación, 3(1), 99-108.  

 

España. Ley Orgánica 4/2007, de 12 de abril, por la que se modifica la Ley Orgánica 

6/2001, de 21 de diciembre, de Universidades. Boletín Oficial del Estado, 30 de abril de 

2007, núm. 89, pp. 16241-16260.  

 

España. Orden ECI/3857/2007, de 27 de diciembre, por la que se establecen los 

requisitos para la verificación de los títulos universitarios oficiales que habiliten para el 

ejercicio de la profesión de Maestro en Educación Primaria. Boletín Oficial del Estado, 

29 de diciembre de 2007, núm. 312, pp. 53747-53750.  

 

http://udlguidelines.cast.org/
http://udlguidelines.cast.org/
http://udlguidelines.cast.org/
https://relay.libguides.com/udl-strategy-database/changes#:~:text=To%20address%20barriers%2C%20including%20gaps,culturally%20responsive%20and%20inclusive%20teaching
https://relay.libguides.com/udl-strategy-database/changes#:~:text=To%20address%20barriers%2C%20including%20gaps,culturally%20responsive%20and%20inclusive%20teaching
https://relay.libguides.com/udl-strategy-database/changes#:~:text=To%20address%20barriers%2C%20including%20gaps,culturally%20responsive%20and%20inclusive%20teaching
https://doi.org/10.47553/rifop.v98i37.3.101066


56 

 

Falvey, M., Forest, M., Pearpoint, J. & Rosenberg, R. (1994). All my life’s a circle: using 

the tools: circles, maps, and path. Inclusion Press. 

 

Fernández, E., Quer, L. & Securun, R. M. (2009). Rincón a rincón: actividades para 

trabajar con niños de 3 a 8 años. Octaedro. 

 

Florian, L. (2019). On the necessary co-existence of special and inclusive education. 

International Journal of Inclusive Education, 23(7-8), 691-704.  

https://doi.org/10.1080/13603116.2019.1622801. 

 

Gil Izquierdo, M., Cordero Ferrera, J. M. & López, C. (2018). Las estrategias docentes y 

los resultados en PISA 2015. Revista de Educación, 379, 32-55. 

https://www.educacionfpydeportes.gob.es/dam/jcr:d5c57d6d-bacb-42c5-ad3c-

50000a229579/02gil-pdf.pdf. 

 

Gispert, D. & Ribas, L. (2010). Alumnado con dificultades en el aprendizaje de la lectura. 

Graó.  

 

González-Gil, F., Martín-Pastor, E. & Poy, R. (2019). Educación inclusiva: barreras y 

facilitadores para su desarrollo. Análisis desde la percepción del profesorado. 

Profesorado. Revista de currículum y formación del profesorado, 23(1), 243-263. 

https://doi.org/10.30827/profesorado.v23i1.9153. 

 

Heacox, D. (2002). Differentiating instruction in the regular classroom: how to reach and 

teach all learners. Grades 3-12. Free Spirit Publishing.  

 

Laguía, M. J. & Vidal, C. (2008). Rincones de actividad en la escuela infantil (0 a 6 años). 

Graó.  

 

Lewis, A. D. (2019). Practice what you teach: how experiencing elementary school 

science teaching practices helps prepare teacher candidates. Teaching and Teacher 

Education, 86, 102886. https://doi.org/10.1016/j.tate.2019.102886. 

 

López, N. (2008). Equidad educative y desigualdad social. Desafíos de la educación en el 

nuevo escenario latinoamericano. UNESCO.  

 

López-Pastor, V. M. (2017). Evaluación formativa y compartida: evaluar para aprender y 

la implicación del alumnado en los procesos de evaluación y aprendizaje. In V. M. López-

Pastor & A. Pérez-Pueyo (Coords.), Evaluación formativa y compartida en educación: 

experiencias de éxito en todas las etapas educativas (pp. 34-68). Universidad de León.  

 

https://doi.org/10.1080/13603116.2019.1622801
https://www.educacionfpydeportes.gob.es/dam/jcr:d5c57d6d-bacb-42c5-ad3c-50000a229579/02gil-pdf.pdf
https://www.educacionfpydeportes.gob.es/dam/jcr:d5c57d6d-bacb-42c5-ad3c-50000a229579/02gil-pdf.pdf
https://doi.org/10.30827/profesorado.v23i1.9153
https://doi.org/10.1016/j.tate.2019.102886


57 

 

Márquez, J. A. (2015). Diseño universal de aprendizaje: arquitectos de los procesos 

educativos. Educación y Comunicación, 10, 107-115.  

https://dx.doi.org/10.25267/Hachetetepe.2015.v1.i10.10. 

 

Márquez, C. & Sánchez, S. (2023). Estudio sobre la transformación de las escuelas en 

espacios inclusivos y accesibles. Real Patronato sobre Discapacidad.  

 

Martín, M. C. & Vieira, A. M. (2000). La atención a la diversidad en educación infantil: 

los rincones. Aula de innovación educativa, (90), 25-32. 

 

Martins, B. & Riquelme, Y. (2021). La tierra bajo mis pies. Caminar como herramienta de 

aprendizaje. Consorci de Museus de la Comunitat Valenciana.  

 

Meneses, M. A., Ocaña, C. & Trabalon, M. V. (2022). Más allá del aula de infantil. In D. 

Madrid y M. R. Pascual (Coord.), Buenas prácticas en la educación infantil (pp. 119-125). 

Dykinson.  

 

Meyer, A., Rose, D. H. & Gordon, D. (2014). Universal desing for learning: theory and 

practice. CAST Professional Publishing.  

 

Moliner García, O., Sales Ciges, A. & Escobedo Peiro, P. (2016). Posibilidades y 

limitaciones de generar cultura de centro desde las prácticas compartidas de aula: el 

caso de la educación intercultural inclusiva. Estudios sobre educación, 30, 51-70. 

https://doi.org/10.15581/004.30.51-70. 

 

Muñoz-Cantero, J. M., Losada-Puente, L. & Espiñeira-Bellón, E. M. (2018). Apoyos y 

autodeterminación en la escuela inclusiva. Factores relacionados con la obtención de 

resultados personales positivos. REOP - Revista Española de Orientación y 

Psicopedagogía, 29(1), 8-24.  

https://revistas.uned.es/index.php/reop/article/view/23291/18693. 

 

Naciones Unidas (2023). Informe de los Objetivos de Desarrollo Sostenible 2023: edición 

especial. Por un plan de rescate para las personas y el planeta. ONU.  

 

OCDE (2011). Mejorar el liderazgo escolar: herramientas de trabajo. OCDE. 

https://books.google.com.pe/books?id=fPAuEG_JFqAC&printsec=frontcover#v=onepa

ge&q&f=false. 

 

Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura UNESCO 

(2009). Directrices sobre políticas de inclusión en la educación. UNESCO.  

 

https://dx.doi.org/10.25267/Hachetetepe.2015.v1.i10.10
https://doi.org/10.15581/004.30.51-70
https://revistas.uned.es/index.php/reop/article/view/23291/18693
https://books.google.com.pe/books?id=fPAuEG_JFqAC&printsec=frontcover#v=onepage&q&f=false
https://books.google.com.pe/books?id=fPAuEG_JFqAC&printsec=frontcover#v=onepage&q&f=false


58 

 

Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura UNESCO 

(2016). Educación 2030: Declaración de Incheon y Marco de Acción para la realización 

del Objetivo de Desarrollo Sostenible 4: Garantizar una educación inclusiva y equitativa 

de calidad y promover oportunidades de aprendizaje permanente para todos. UNESCO. 

https://bit.ly/3tmq78T.  

 

Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura UNESCO 

(2020). Informe de seguimiento de la educación en el mundo 2020: inclusión y educación: 

todos y todas sin excepción. UNESCO. https://doi.org/10.54676/WWUU8391. 

 

Pinto, D. (2012). Talleres y rincones de juegos. ICB Editores. 

 

Rose, D. (2022). Cracks in the foundation personal reflections on the past and future of 

the UDL guidelines. CAST.  

https://www.cast.org/binaries/content/assets/common/news/cracks-foundation-

whitepaper-20211029-a11y.pdf. 

 

Rose, D., Meyer, A. & Hitchcock, C. (2005). The Universally Designed Classroom. Harvard 

Education Press.  

 

Rose, D. & Meyer, A. (2002). Teaching every student in the digital age: Universal Design 

for Learning. Association for Supervision & Curriculum Development.  

 

Sanahuja, A., Barrera, M., Márquez, C. & Yahari, H. (14 y 15 de marzo de 2024). 

Incorporación del Diseño Universal para el Aprendizaje (DUA) mediante rincones en el 

máster de profesorado: una propuesta práctica [Communication to congress]. XIX 

Congreso Internacional y XXXIX Jornadas de la Red de Universidades y Educación 

Inclusiva (RUEI). Universidad del País Vasco, San Sebastián, Spain.  

 

Sanahuja, A., Moliner, O., de Marcos, M. & Planell, J. (6 y 7 de julio de 2023a). 

Diagnóstico sobre el DUA en el Grado en Maestro/a de Educación Infantil de la UJI 

[Comunicación a congreso]. CIMIE23 XI. Congreso Internacional Multidisciplinar de 

Investigación Educativa: las evidencias científicas que mejoran los resultados 

educativos. Santander, Spain.  

 

Sanahuja, A., Moliner, O. & Sales, A. (28 y 29 de noviembre de 2023b). Universidad 

intercultural inclusiva: transversalización del diseño universal para el aprendizaje en las 

titulaciones de educación de la UJI [Comunicación a congreso]. II Congreso Internacional 

Humanidades y Conocimiento. Universitat d’Alacant, Alicante, Spain.  

 

https://bit.ly/3tmq78T
https://doi.org/10.54676/WWUU8391
https://www.cast.org/binaries/content/assets/common/news/cracks-foundation-whitepaper-20211029-a11y.pdf
https://www.cast.org/binaries/content/assets/common/news/cracks-foundation-whitepaper-20211029-a11y.pdf


59 

 

Sánchez-Fuentes, S. (2023). El Diseño Universal para el Aprendizaje. Guía práctica para 

el profesorado. Narcea.  

 

Sánchez-Fuentes, S. & Díez-Villoria, E. (2016). La implementación de contenidos sobre 

diseño universal en ingeniería informática y arquitectura en España. Psychology, Society 

& Education, 8(1), 53-64. http://dx.doi.org/10.25115/psye.v8i1.547. 

 

Sánchez-Fuentes, S. & Duk, C. (2022). La Importancia del entorno. Diseño Universal para 

el Aprendizaje contextualizado. Revista latinoamericana de educación inclusiva, 16(2), 

21-31. https://dx.doi.org/10.4067/S0718-73782022000200021. 

 

Salas, M., Cruz, Y. & Pérez, G. (2018). La preparación interdisciplinar del docente. Un reto 

para el colectivo de año. Atlante Cuadernos de Educación y Desarrollo. 

 

Schwab, S. & Alnahdi, G. H. (2020). Do they practise what they preach? Factors 

associated with teachers’ use of inclusive teaching practices among inservice teachers. 

Journal of Research in Special Education, 20(4), 321-330. https://doi.org/10.1111/1471-

3802.12492. 

 

Tirado, M. A. (2023). Decodificando el diseño universal para el aprendizaje: ¿que 

evidencia empírica lo respalda? Supervisión 21, 68(68).  

https://doi.org/10.52149/Sp21/68.3. 

 

Vicente, F., López, M. A. & Vallés, C. (2014). Los rincones de trabajo como estrategia en 

la formación de maestros para la enseñanza de ciencias y su didáctica. Tendencias 

pedagógicas, 23, 109-126.  

 

Yahari, H. D., Sánchez Fuentes, S. & Márquez Vázquez, C. (2023). ¿Qué necesitamos para 

lograr una educación superior inclusiva? In D. Y. Ramos Estrada et al. (Coords.), Inclusión 

educativa y social. Avances y retos en el contexto Universitario (pp.16-28). ITSON. 

https://itson.mx/publicaciones/Documents/ciencias-

sociales/ITSON%20INCLUSION%20EDUCATIVA%20080124%20digital.pdf. 

 

Yahari, H. D. & Solís Gómez, K. (2022). Agentes educativos y su percepción del enfoque 

inclusivo en la educación. Vectores Educativos. Revista de Ciencias de la Educación, 1(1), 

74-89. https://doi.org/10.56375/ve1.1-14. 

 

Živković, P. (2018). The dimensionality of student teacher professional identity. 

International Journal of Education Teacher, 8(15), 17-27. 

  

http://dx.doi.org/10.25115/psye.v8i1.547
https://dx.doi.org/10.4067/S0718-73782022000200021
https://doi.org/10.1111/1471-3802.12492
https://doi.org/10.1111/1471-3802.12492
https://doi.org/10.52149/Sp21/68.3
https://itson.mx/publicaciones/Documents/ciencias-sociales/ITSON%20INCLUSION%20EDUCATIVA%20080124%20digital.pdf
https://itson.mx/publicaciones/Documents/ciencias-sociales/ITSON%20INCLUSION%20EDUCATIVA%20080124%20digital.pdf
https://doi.org/10.56375/ve1.1-14


60 

 

  



61 

 

 

 
 
  



62 

 

 
 

 

 

 

 

  



63 

 

 

 

 

Annex 0. Corners’ identifying markers   

Annex 1. Brief theoretical explanation from UD to UDL 

Annex 2. UDL and curriculum 

Annex 3. Neuroeducation and UDL  

Annex 4. Principle of design multiple means of engagement  

Annex 5. Resources to improve through UDL 

Annex 6. Principles, guidelines and considerations   

Annex 7. Principle of design multiple means of representation  

Annex 8. Diamond-9  

Annex 9. Active rest 

Annex 10. Template: The Lost Word 

Annex 11. Computer graphics with the instructions for the corners  

  



64 

 

 

  



65 

 

 
 
 
 
 
 
 
 

Annex 0. Corners’ identifying markers 
  



66 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

  



67 

 

 

  



68 

 

 

  



69 

 

 

  



70 

 

 

 

  



71 

 

  



72 

 

 

 

  



73 

 

  



74 

 

 

  



75 

 

  



76 

 

 

 
 
 
 
 

  



77 

 

 
 
 
 
 
 
 
 

Annex 1. Brief theoretical explanation from UD to UDL 
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The advances in Technology and Universal Design (UD) are the foundation of Universal Design for Learning (UDL), through its practical 

application by means of the ICTs. One of the first ideas we must consider when referring to UDL is that this construct does not have its 

origins in the field of education, but it comes from the field of architecture.  

 

In the 1970s, the architect Ron Mace founded in the United States, the Center for Universal Design (UD). Mace started using a wheelchair 

because he had poliomyelitis, and this allowed him to become aware of the numerous existing architectural barriers in the streets or 

buildings (Alba Pastor, 2022). For this reason, the main purpose of Universal Design (UD) lies in promoting: 

 

the design of products or environments that are usable by anyone, as far as possible, without the need of a subsequent adaptation 

for a specific audience (CUD, 1997 quoted in Alba Pastor et al., 2014, p. 5).  

 

As an example, figure 1 shows some stairs designed from Universal Design (UD). 

 

Figure 1. Stairs conceived from universal design (UD) 

 

It is important to bear in mind that Universal Design (UD) does not only focus on 

people with disabilities but aims to overcome any barrier or obstacle that people 

may temporally or permanently experiment. For example, if we are walking around 

with a shopping cart or a baby pushchair, or suffer from a sprain, in the stairs shown 

in figure 1, we will most probably use the ramp instead of the stairs. Whereas if we 

are in a hurry and in good physical condition, we will probably choose to climb the 

stairs. Thus, Universal Design is also called design for all and therefore, it is not only 

and exclusively focused on people with disabilities.  

 

Source: own elaboration. 

From Universal Design (UD) to Universal Design for Learning (UDL) 
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Based on the ideas outlined in the previous section, the CAST (Center for Applied Special Technology) established the didactic approach 

of Universal Design for Learning (UDL). The CAST originated in 1984 in Massachusetts (EE. UU.). In its early stages, this center was dedicated 

to the design of flexible computing environments and tools addressed to students with disabilities. But they soon realized that these 

environments or tools not only benefited students with disabilities but also the rest of the people (Tirado, 2023).  

 
In the 1990s, researchers such as: 

 
• Anne Rose (specialized in neuropsychology of the development),  

• David Meyer (specialized in clinical psychology, education and graphic design),  

• Grace Meo (specialized in childhood education),  

• Skip Stahl (specialized in accessible educational materials) and 

• Linda Mensing (specialized in educational technology)  

 

designed a framework for implementing UDL in the classroom based on educational research, technologies and digital media, as well as 

on the recent advances of neuroscience applied to learning (Alba Pastor, 2022; Costa-Renders et al., 2020; Márquez, 2015). 

 

 
 

        Audio: https://voca.ro/1gutxlqygdTs  

From Universal Design (UD) to Universal Design for Learning (UDL) 

https://voca.ro/1gutxlqygdTs
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          We propose to trace the references about UDL in the education law.  

📖 Education Law 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Organic Law 
3/2020, of 29 December, which 
modifies Organic Law 2/2006, 
of 3 May, on Education.  
 

  
 
 
 

 
In addition, we present below the education legislation for Childhood Education. 

📖 Curriculum 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Royal Decree 
95/2022, of 1 February, which 
establishes the ordination and 
minimum teaching 
requirements of Childhood 
Education.  

  
 
 
 
 

For instance: Decree 100/2022, 
of 29 July, of the Council, which 
establishes the ordination and 
curriculum of Childhood 
Education. 
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          We propose to trace the references about UDL in the education law.  

📖 Education Law 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Organic Law 
3/2020, of 29 December, which 
modifies Organic Law 2/2006, 
of 3 May, on Education.  
 

  
 
 
 

 
In addition, we present below the education legislation for Primary Education. 

📖 Curriculum 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Royal Decree 
157/2022, of 1 March, which 
establishes the ordination and 
minimum teaching 
requirements of Primary 
Education. 

  
 
 
 

For instance: Decree 106/2022, 
of 5 August, of the Council, on 
the ordination and curriculum 
of the stage of Primary 
Education. 
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          We propose to trace the references about UDL in the education law.  

📖 Education Law 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Organic Law 
3/2020, of 29 December, which 
modifies Organic Law 2/2006, 
of 3 May, on Education. In 
addition, next we present to 
you the Royal Decree and 
Decree (Valencian Community) 
for the stage of Childhood 
Education 

  
 
 
 

 
In addition, next we present to you the education legislation for the stage Compulsory Secondary Education. 

📖 Curriculum 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Royal Decree 
217/2022, of March 29th, 
which establishes the 
organization and minimum 
and minimum teachings of 
Compulsory Secondary 
Education. 

  
 
 
 

For instance: Decree 107/2022, 
of August 5, of the Consell, by 
which it is established 
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which establishes the 
organization and the 
curriculum of Compulsory 
Secondary Education. 
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          We propose to trace the references about UDL in the education law.  

📖 Education Law 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Organic Law 
3/2020, of 29 December, which 
modifies Organic Law 2/2006, 
of 3 May, on Education. In 
addition, next we present to 
you the Royal Decree and 
Decree (Valencian Community) 
for the stage of Childhood 
Education. 

  
 
 
 

 
In addition, we present below the education legislation for the stage of Baccalaureate.  

📖 Curriculum 🤳🏼 QR Code ✍🏼 Write down the references you found 

For instance: Royal Decree 
243/2022, of 5 April, which 
establishes the ordination and 
the minimum teaching 
requirements of Baccalaureate 

  
 
 
 

For instance: Decree 108/2022, 
of 5 August, of the Council, 
which establishes the 
ordination and curriculum of 
Baccalaureate 
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Annex 3. Neuroeducation and UDL 
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Relationship between the different neural networks and UDL 

 

The UDL framework is aligned with neuroeducation; specifically, with the three neural networks which are directly related to the learning 

processes (Alba Pastor, 2022; Elizondo, 2022), these are:  

 

📍Affective networks: explain the “why” of learning. These networks include attention, motivation and interest and are related to 

designing multiple means of engagement in learning, whose goal lies in achieving that students are motivated, participate actively 

and are aware of their learning process.  

📍Recognition networks: explain the “what” of learning. These networks are focused on detecting and perceiving information and 

transforming it in useful knowledge. It involves designing multiple means of representation, so that students can identify and 

manage the resources to support their learning.  

📍Strategic networks: explain the “how” of learning, which involves planning, organization and expression. It is focused on designing 

multiple means of action and expression to help students to be strategic and set their own learning goals.  

 

These networks function differently in each person. This is so stated by Alba Pastor et al. (2018, p. 11):  

 

[...] there are students who recognize and process information better through hearing than sight, and vice versa. Other students, 

for example, might be good at designing strategies, but not at implementing or evaluating them; there will be students who 

learn better by trial and error, practicing, whereas other students will assimilate contents better vicariously (through models). 

Likewise, not every student will be motivated in the same way and there will be differences in the way they get involved in their 

own learning. 
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*Pay attention to the identifying color of each UDL principle, this structure will help you to identify and become familiar with the principles, 

guidelines and considerations. 

 

 

 

 

        Audio: https://voca.ro/1ntOzo4YPtNG 

https://voca.ro/1ntOzo4YPtNG
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Annex 4. Principle of design multiple means of engagement 
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Annex 5. Resources to improve through UDL 
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Every educational stage 
 

RESOURCE 1 
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Childhood Education 
 

RESOURCE 2  
 

The teacher of 5 years-old children explains to you how he conducts the assemblies with his students. He is worried because he realizes 

that the students are demotivated and are not willing to learn. The teacher wants to include a dynamics or activity to improve the classroom 

atmosphere and help students with these issues, but he is lost and needs your experience.  

 

Using what you now know about UDL…  

 

• Have you got a proposal for helping the teacher with the assemblies? 

• How would you include aspects for motivating and engaging students? 
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Primary Education 
 

RESOURCE 3  
 

The parallel teacher tells you that she wants to do a joint activity to work the autumn. She proposes that the students draw a leaf on a 

paper and hang them on the wall. She refuses to give them a template with the drawing of a leaf because she considers that they can do it 

alone, but you, meeting diversity in the classroom, doubt.  

 

Now that you know more about UDL… 

 

•  Would you propose another way of working the autumn? 

• What would you say to the teacher to create a more innovative proposal that facilitates learning?  

• Would you use other options? 
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Compulsory Secondary Education 
 

RESOURCE 4 
 

You are the teacher of a class of the first year of Secondary School and are teaching the climates in Spain. The teacher of the class of 1st C 

proposes you to design a joint activity to teach this topic. In your class there are 30 students, grouped in heterogeneous teams of 5 people. 

You need to know that one student has fine motor skills problems, another student needs a Significant Individual Curricular Adaptation, 

with a curricular level of 5th year of primary school, and there is also another student with high capacities.  

 

The other teacher proposes you to do a climograph, that is, a double entry graph which presents, in a summarized way, the precipitation 

and temperature values measured by a specific weather station. She considers that it is not necessary to provide a graph template, nor the 

precipitation and temperature averages, since she believes that the students should calculate these values. In addition, she proposes that 

each student draws a graph in the notebook and hands it in at the end of the session.  

 

Thinking about your classroom… 

 

• Would you accept the proposal of the other teacher? 

• Could you rethink the activity from the UDL perspective? How?   

• Could you include different types of response in this activity?  
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Baccalaureate 
 

RESOURCE 5 
 

The tutor of the second year of Baccalaureate asks for advice on how he could invest the time of the tutoring sessions with his students. 

He tells you that he gives them this hour so that they use it as they consider appropriate, despite suggesting reviewing for the exams, 

advancing the tasks or rewriting the notes clearly. He is worried because he notices that the students are demotivated, lost and without 

commitment to learning. He thinks this is because they feel insecure about their future. The teacher wants to introduce a dynamics or 

activity to improve the classroom atmosphere and help students with these issues, but he is lost and needs your experience.  

 

Using what you now know about UDL… 

 

• Have you got a proposal for helping the teacher with his/her tutoring? 

• How would you include aspects for motivating and engaging students? 
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Annex 6. Principles, guidelines and considerations 
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Annex 7. Principle of design multiple means of representation 
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Annex 8. Diamond-9 
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Fuente: own elaboration based on Heacox, D. (2002). Differentiating instruction in the 
regular classroom: how to reach and teach all learners. Grades 3-12. Free Spirit 
Publishing. 
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Annex 9. Active rest 
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Annex 10. Template: The Lost Word 
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Annex 11. Computer graphics with the instructions 
for the corners 
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This guide is a resource for university teachers of Education Degrees to work, from an 

experiential and practical perspective, the UDL foundations in the university classrooms. 

It proposes to incorporate UDL through the methodological strategy of ‘working in 

corners’. By means of 10 corners, different aspects of this paradigm are addressed, from 

its origins in the field of architecture or its neuroscientific grounds, to its presence in the 

current education legislation or the practical possibilities for its implementation in the 

classroom. It offers materials to be printed, and considers different modalities of 

implementation, which allow teachers to choose those that are more suitable for their 

context. Every proposal aims to set the basis of UDL, respecting its philosophy, which 

allows a higher understanding of this paradigm. This material may be of interest for 

addressing UDL in teachers’ initial training due to its practical nature and its consistency 

with the principles of this paradigm. 
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This document is a guide for education teachers  

who teach at the university.  

This guide teaches about UDL.  

UDL stands for Universal Design for Learning.  

UDL is a way of teaching  

that helps all students.  

 

The guide uses 10 workspaces. 

We call these spaces “learning corners”. 

 

In these corners, you learn about: 

− Where UDL comes from. 

− How the brain works with UDL. 

− UDL in education laws. 

− How to use UDL in class. 
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The guide has materials that can be printed. 

Teachers can choose how to use the guide in their classes. 

 

The guide helps to:  

• Understand UDL better. 

• Teach UDL to future teachers. 
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